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Abstract: This study aims to find the right strategy that a way of reducing the social loafing tendency among the students.
The results showed the higher of achievement motivation will impact the lower social loafing tendency, and affected to
student's academic achievement. We conducted a study involving 91 students of Psychology Faculty of the University
of Sumatera Utara and divided into 2 groups: the experimental group and the control group. The experimental groups
were given a brief achievement motivation training, while the control group did not receive any treatment. The
effectiveness of interventions seen through decreasing score in social loafing tendency in the experimental group.
Application of achievement motivation training in more details could be one strategy to reduce social loafing tendency.
Keywords: Achievement motivation training, Experiment, Social loafing tendency

1. Introduction
The introduction of the Competence Based Curriculum (CBC) by the central government of Indonesia has motivated
many universities in Indonesia to develop and apply teaching methods to facilitate students in achieving the goals of
CBC. As the oldest university in Sumatera, many faculties in the University of Sumatera Utara (USU) has been shifting
their teaching approach from the traditional lecturing class to cooperative learning approach. In cooperative learning, the
role of a lecturer shifted from an ‘authority of knowledge' to ‘facilitator of knowledge'. For example, the Medical Faculty
in USU has been implementing the problem based learning (PBL) approach, in which lecturer assigned students to work
in small cooperative groups to solve certain problems designed to stimulate learning.
Although a number of studies have demonstrated the effectiveness of the cooperative learning approach, studies have
also acknowledged that an uncontrolled implementation of cooperative learning may increase students' likelihood to
engage in social loafing. Social loafing, which refers to the circumstance in which individuals minimize their effort when
assigned to work in a group has been known counterproductive for group performance. Thus, it is important for lecturers
to take account the likelihood of social loafing when implementing a cooperative learning approach in their classes.
Considering the importance of reducing the possibility of social loafing in a cooperative learning environment, the present
research is aimed to answer two important questions: (1) To what extent do students' motivations affect their social
loafing tendency when assigned to work in a group, (2) and would a training designed to increase students' motivation
be effective in reducing students social loafing tendency in the implantation of cooperative learning.

1.1. Motivation and Social Loafing Tendency
Motivation refers to the internal state and condition that activate, energize, and direct behavior (Kleinginna & Kleinginna,
1981). It is a construct that drove people to act or behave in certain ways. In his book, David McClelland (1961; 1989)
postulated three types of motivation: (1) Achievement, (2) power, (3) and affiliation motive. Based on McClelland's
explanation, several hypotheses may be postulated regarding the relationships of motivation and SLT. According to
McClelland, people with high achievement motive have a strong need to seek and achieve realistically challenging goals.
Therefore, it could be hypothesized that people with high achievement motive would be more likely to avoid social
loafing, because social loafing may hamper them in achieving their goals.
McClelland also explained that people with high power motive have the urge to control and influence others. They enjoy
status and recognition of others. Thus, people with high need of power would tend to avoid social loafing, because social
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loafing may ruin their reputation in the eyes of others. Moreover, McClelland explained that people with high affiliation
motive have a strong need to be accepted and belong to their group. They also favor collaboration over competition.
Thus, we also expect high affiliation motive to correlate with less preference to engage in social loafing. Furthermore, as
indicated by Zahra, Eliana, Budiman, and Novliadi (2015), students social loafing tendency ultimately would lead to a
worse academic achievement. Therefore, we further hypothesized that social loafing tendency as affected by motives
would predict students' academic achievement. Based on the results of our previous study, achievement motivation
correlated with social loafing, therefore we assume that the intervention of the achievement motive can influence social
loafing. As indicated by David Kolb (1965) achievement motivation may be increased through a specially developed
training. To point out his proposition, he devised carried out the achievement motivation training to 20 underachieving
high-school boys. The training involved four key points: (1) Identification, (2) expectation, (3) Ideomotor response, (4)
and Games. Identification means that learning would be significantly effective through the emulation of effective role
model. By having a real life achiever as a teacher would enable students to identify and imitate the characteristics of a
person with high achievement motivation. Expectation refers to the extent that a teacher shows his or her expectation of
his or her students' improvement. Students are more likely to improve when they realize that their teacher expects them
to improve. Ideomotor response in a simple sense refers to how people think and feel would have a large effect on his or
her behavior. As Kolb explained, teaching students to think in achieving manner would help students improve their
achievement motivation. Finally, the learning process is best conducted through simulation or games. Through simulation
or games, students may gain insight about their own achievement motivation through fun but controlled way. Based on
the four key components described by Kolb, we developed a two days' achievement motivation training program as a
preliminary attempt to reduce social loafing tendency. We expected the training to be an effective way to reduce students'
social loafing tendency.

2. Research Methods
A. Participants.
This study is an experimental study using pretest-posttest control group design. Our participant is 91 people (male = 15
female = 71) students of the Faculty of Psychology, University of North Sumatra. They are students of Social Psychology
courses. Students were distributed into two groups: the experimental group (EG) and the control group (CG).
B. Procedure and measures.
We conducted our achievement motivation training in several phases. In the first phase, we asked all participants to fill
in the SLTQ (the same as in Study 1; α = .80). Then we divided the participant in two group, 45 students in the
experimental group and 45 students in the control group. The measurement of SLTQ was intended as a pre-training
(pretest) assessment of the participants' level of SLT. After confirming the participant's consent and commitment, we
asked the participants in the experimental group to participate in the achievement motivation training. In control group,
we told them that training will be conduct three weeks after experimental group.
The training was conducted based on the training conducted by David Kolb (1965), in which we incorporate the key
principles of identification, expectation, ideomotor response, and games.
We structured the activities of the training as: (1) Meet the facilitator, (2) Ring around the bottle, (3) material presentation,
(4) and SWOT analysis. The "meet the facilitators" activity was designed to introduce the participants with the involving
facilitators of the training. The facilitators were three freshly graduated alumni. They were chosen based on their
academic excellence as well as their past organizational activities at the university. In the "meet the facilitators" activity,
the facilitators introduce themselves as well as described the tips and trick to be academically successful. The goal of the
activity was to introduce a model to which the participants could identify to.
The "Ring around the bottle" was a game designed to elicit participants with the insight about their achievement
motivation. In the game, participants were instructed to form a team of 5 persons. Then, we asked them to take turn
throwing a ring from three levels of distance (2 meter, 3 meter, and 4 meter), such that the ring should fall surrounding
the bottle in the middle. A point will be awarded to the team if the ring was thrown from the 1-meter distance, 3 points
if thrown from the 3-meter distance, and 5 points if thrown from the 4-meter distance. The participants were free to
choose their throwing distance.Each of the teams had 3 minutes to play the game. The team with most points wins the
game. This game was designed to elicit the participant's insight about realistic goal setting.
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Subsequent to the "Ring around the bottle" game, the facilitator presented to the participants about the concept of
achievement motivation. The materials of the presentation were designed such that it described clearly about the
characteristics of a high achievement motivation person. During the presentation, the facilitators also described their
experience and also some tips and trick to maintaining their achievement motivation. In the final session of the training,
participants were taught and practice the SWOT (Strength, Weakness, Opportunity, and Threat) analysis.
A week after the training, we re-measured (post-test) participants SLT by using the SLTQ. After completing the SLTQ,
all the participants in EG and CG were thanked and debriefed about the research. Then after two weeks, we conduct the
same training for CG.

3. Result and Discussion
We did t-test to see the difference due to the treatment is given to the experimental group, in this case, the provision of
achievement motivation training. Based on the t-independent test of the respective groups: the experimental group (the
control group) were as follows
Table 1: Gain score difference in SLTQ
No.
1
2

Group
Experiment
Group
Control Group

Mean
-.6893

SD
.6393

.0696

.4843

t

P

-6.345

0,001

From the table above, it appears there is a difference between the experimental group and a control group of t (df = 88)
= -6345, p = 0.0001 p <0.05). In this study, we examined the role of personality aspects, specifically the motivation of
the individual against the tendency social loafing. People who have high achievement motivation always want to keep
the quality of his work. Thus, they avoid behaviors that can degrade the quality of the workgroup.
Specifically, the level of social loafing current tendency in the experimental group before training (pre-test) is higher
than after the students undergoing training at the following graph (post-test) was seen in the following graph:

Social Loafing Tendency

Mean Score in Experimental Group
20
15
10
5
0
Series1

pre Training

post training

16,58

11,76

Graph 1: Mean Score Differences between pre and post-test
The results indicated that the training has been successful in decreasing the participants level of Social Loafing Tendency.
Despite significant influence but the influence of achievement motivation training is not too big only about 4%, r = 0240. This suggests that there is another aspect that is more instrumental in lowering the tendency of social loafing. The
result of the intervention of the experimental group showed that there is a difference between students who received
training achievement motivation training with a student who did not receive the training. This means that the achievement
motivation training effect was consistent across the participants, which further indicated that participants' decrease of
SLT was due to the implemented achievement motivation training.
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4. Conclusion
The conclusion of this paper is given that:
1. There was the difference between a group of participants who received achievement motivation training with a group
of participants who did not receive the training in social loafing tendency (SLT), which participants' decrease of SLT
was due to the implemented achievement motivation training.
2. The achievement motivation training could reduce social loafing tendency among the participants.
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